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lliTOODUCTICN AND STATEMENT OF THE PROBLEM 
Reading, writing, speaking, and listening are facets of 
Language Arts. No one phase may be slighted if pupils are to learn how 
to communicate efficiently. The first three receive due attention in 
the teaching program and remedial work is done to re11.ove pupils' de- · 
ficiencies in these areas. However, listening ability is considered by 
many to be acquired naturally. Therefore children are expected to 
listen but are seldom taught how to listen. Slovenly listening habits 
of childhood continue to prevail in adult life and many learning oppor-
tuni ties slip by unknown to an individual. 
The writer feels strongly that children can increase their 
listening ability when they receive proper instruction. English texts 
stress the writing and speaking phases of communication and could also 
aid pupils to develop the power to listen effectively. 
The purpose of this study is to determine, through analysis of 
nine sixth grade Language Text Books: 
1. the presence or absence of "Listening" in the 
table o f contents ani . index. 
2. the number of listening helps. 
3. the ne asurement of listening ability and growth. 
4. the number and kinds of listening situations. 
Analysis of data should provide an an.swer to the question, 
"What provisions are being made for improving pupils' listening ability 
in sixth grade English texts?" 
CH APTl<...::R I 
SUMMARY OF PREVIOUS RESEARCH 
11Men were made to listen as well as talk, 11 is a well known 
Chinese proverb. 
1 
Rankin established the fact tha. t 42.1% of adult time is spent 
in listening as compared with 31.9% in talking, 11% in writing, and 15% 
in reading. Although listening is used three times as much as reading 
in life situations it receives far less teaching time than reading is 
allotted in schools. He pointed out the probable need for greateil' 
attention in school to oral language and particular~ the ability to 
comprehend oral language which he called listening. 
A study of teacher awareness of listening as a factor in ele-
2 
mentary education by Wilt had th!se purposes: 
1. to determine what percentage of the school day 
elementary school pupils ar~ expected to listen. 
2. to discover whether teachers are aware of the 
amount of time they expect children to listen. 
3. to determine the relative importance teachers 
place upon the fourth phase of language education. 
1. P. T.Rankin. "The Importance of Listening Ability." English Journal 
17: 623-30; October 1928. 
2. Miriam E. Wilt. "A Study of Teacher Awareness of Listening as a Factor 
in Elementary Education." Journal of Educational Research 43: 626-36; 
April 1950. P• 626. 
· ~ 
2 
The author determined from tte 1452 questionnaires returned to 
her that ;,Children learn thrcngh reading 36% of the total time, through 
speaking 22% of tre total time, through listening 25% of the total time 
1 
and through writing 17% of the total time." 
Although listening was ranked second in importance by 42.1% of 
tm teachers, the author states that no teachers were actually teaching 
pupils how to listen or how to improve their ability to listen. As 
there were no standards set for listening, pupils listened, or half-
listened, or dreamed when they should have been listening. There was 
no evident evaluation of pupils 1 listening ability. She feels that 
teachers should be trained to listen well and should help children to 
do so because of the increasing need for this skill in all "imlks of life. 
2 
Trabue 
Mersand, 
says, 
Reading and writing are important but not the funda-
mentals of education. Learning to live together harmo-
niously is most essential. Effective communication and 
understanding is the keynote to constructive cooperation 
not only in international affairs but in every field of 
endeavor. If we fail to teach language arts effectively 
our pupils will fail to communicate their experiences, 
thoughts, judgments, and aspirations effectively. 
3 
who is aware of the amount of time adults listen eays: 
Yet the amount of instruction in effective listen-
ing has been either incidental or negligible until com-
paratively recent years. Most teachers have assumed 
that their students ttould learn to listen as naturally 
as they ~earned to speak. Just as we have gradually 
1. 1'/ilt, <2P• ci. t., P• 636. 
2. M.R.Trabue~ "The Language Arts in 1946." Elementary English Review 
23: 335-43; December 1946. P• 335. 
3. Joseph Mersand. 
63; Mey 1951. 
"Why Teach Listening?" 
P• 260. 
The English Journal 40: 260-
1 
become resigted to the realization that fran 15 to 20.% 
of our students in secondary schools are retarded in 
rea:iin!; and need a program of remedial and developmen-
tal readin~, so we are be~nning to realize that a con-
siderable percenta~e of our students have not learaed 
to listen for comprehension, that an even larger per-
centa~e cannot listen discriminatively or appreciative-
ly. 
Mersand also stresses comprehensive listenin~ in these words: 
2 
The necessity for teaching listenin! for compre-
hension and for evaluation is obvious to all of us. 
All students at all levels of their education need in-
struction in listenin~ as part of their regular curri-
culum. As th! study of listening ~eta the attention 
from educators that it merits, we shall undoubtedly 
build up a structure of information lihich can be 
utilized by all of us. Remedial and developmental 
listening will be taught as today the equivalent 
phases in readint; are standard throu~hout the country. 
MUrp~ states, 
Some of our greatest teachers, Homer, Socrates, 
Chr.i st, Moh&llllled, and Ghandi used speech and listening 
more effectively than writing and reading. Leaders in 
education today are beJinnin!; to criticize the modern 
school because it puts too much emphasis on reading as 
th! means of educatint; people for living in a world 
wbe re hearin~ is at least on a par with seeing. 
3 
This writer feels that listening skill should be taught all 
day by a teacher ..Co sets the exarnple by being a good listener. She is 
apt to be rewareed by having pupils listen attentively and courteouslj, 
an1 eventually, purposefully, accurately, critically, ani responsi vely. 
4 
Morkoven maintains, "Children develop the foundations for 
1. Mersand, £2• ~., P• 262-263. 
2. George Murphy. "We Also Learn by Listening." Elementary En&J:ish 26: 
127-28; March 1949. p. 127. 
3. ~., p. 127-128. 
4. Boris Morkoven. "Growth Through Speakin~ and Listening." Elementa!Z, 
Enttish 26: 129 ... 231; March 1949. P• 129. 
effective language through the processes of speaking and listening." 
1 
Yet, Rayl points out that the lack of concentrated effort 
applied to the listt!ning factor in the educational system is responsible 
for pupils who develop a corxlition called "Islands of Deafness" which 
at times is useful and at others very detrimental. 
2 
By the questionnaire method, De La Hunt arrived at this con-
• 
elusion; "Of th! social uses of language, giving reports and hearing 
reports and engaging in group discussion ranked in the top one fourth 
in frequency of consideration. 11 
"Very largely, the efficiency of classroom listening determines 
the amotmt and cmracter of the learning done by pupils." is a trite 
3 
statement by Arndt and Husband who maintain that attentive listening 
results from purposeful listening activities that are pertinent to 
pupils t needs. 
4 
Schmidt, who gave a one year course on communication, would 
like all English teacmrs to consider themselves teachers of communica-
tion. Her. me:lia were radio, press, movies, ani canics. Teacher and 
pupils were unanimous in agreeing thatU,xt books are not essential for 
teaching what tolerance ani prejudice are. The schools, she says,should 
l. Cleo Rayl. "Islands of Deafness. 11 Journal of Business Education 22: 
17; November 1946. 
2. Lois De La Hunt. "Are We Teaching Cozmnunication? 11 Elementary English 
Review 23: 295; December 1946. · 
3. c.o.Arndt and John Husband~' "Listenl" English Journal 29: 371-78; 
May 1940. P• 371. 
4. Mildred Schmidt. "Communication: A Course on Radio, Press, Movies, 
Books. 11 Clearing Hous~ 21: 236-37; December 1946. 
do more to fully prepare pupils to use out side educational media. 
Numerous articles on conversation point out that children should 
be stimulated to share their experiences with their classmates and should 
listen interestedly and politely While waiting their opportunity to speak. 
1 
McKee, who stresses · the importance of teaching coiiilll.l!lication, 
advances the theory thatfa.ilure of pupils to communicate successfully is 
due to poor reading and poor listening. He adds that lack of concern for 
the accurate meaning of language seen and heard seems to increase rather 
than decrease as the educational level advances. Higher standards on the 
teachers 1 part and definite training for the pupil are needed to make 
laoguage meaningful ani not merely a series of symbols. 
2 
McKee says, concerning listening, 
In all grades the matter is probabl~r best approached 
by frank ard informal discussion of the factors that make 
a good listener. This discussion should lead to the 
setting of standards such as the following: (1) the good 
listener gives undivided attention; (2) he 4oes not appear 
bored; (3) he does not ask the speaker to repeat himself; 
(4) he asks intelligi'!'lt questions of the speaker. These 
standards once established should be applied to all con-
versation lessons, and frequently the group should take 
stock of its behavior during such lessons. Du.ring a:h ··.oral 
work or activity in school each child should g-et the 
att itude that good listening is a matter of courtesy. 
Furthermore, there should b e definite attempts in con-
versation lessons to encourage the pupil to ask sensible 
questions of the speaker and to refrain from making h:ia 
repeat what he has said. In fact, conversation lessons 
themselves may be devoted to a discussion of such topics 
as 11iYhy should we not ask the speaker to repeat?" "Why 
should we ask intelligent questions of the speaker? 11 or 
"How can we help the speaker?" 
1. Paul McKee. Language in the Elementary School. Boston: Houghton 
Mifflin Company, 1934. pgs. 16, 17, 48, 49. 
2. ~., pgs. 108-109. 
7 
1 
Tressler states that a good conversationalist is an intelli-
gent listener who alertly follmis a conversation and awaits his turn to 
express his opinion or ask questions. Good listeners le am something 
daily as they are sincerely interested in hearing and weighing the merits 
of what they hear. 
2 
The same author places listening on a par with reading for 
gaining ideas to speak or write. Belonging to a world where radio and 
sound nnvies have made us the "most talked-te people .in history" our 
listening should be courteous, helpful and profitable. 
3 
A pertinent comment by Raubicheck is: 
Perhaps it InSiY not be amiss here to allude to the 
fundamental desirability of teaching people to listen 
politely and with interest. This is ~ basic requirement 
for good conversation "more honored ~~ the breach than 
the observance. 11 This .habit of courteous attention must 
be followed by t ~ teacher herself if she wishes to in-
culcate it in her children. 
Several authors agree that many pupil~ find auditory imagery 
more effective than visual imagery. 
Similar thinking is expressed by Dale r who lllBintains, "We 
accept the idea of improvement in reading but tlbere is also the par-
allel need fo r the improvement of listening. 11 
- 1. 
2. 
J. c. Tressler. 
Company, 1935. 
English in Action. 
pgs. 6, 7. ---- Book 2. Boston: D.C.Heath & 
English inlction. Book 1. Boston: D.C.Heath & 
Company, 1935. P• 229. 
Letitia. bubicheck. How to Teach Good Spe~ ch in _the Elementary Schools 
New York: Noble & Noble, 1937. P• 34. 
Edgar Dale. "Learning by Listening." News Letter 16: No. 2; November 
1950. Pub. by Bureau of Edtc ational Researdh of Ohio State University, 
Columbus, Ohio. 
I 
II 
I 
II 
I' 
I 
I 
I 
In order to avoid the passive listening common in schools, 
pupils should be helped not only to listen attentive~ but critically. · 
Just as we read between the lines we must listen between them to prevent 
the speaker from "putting things over" on us. 
1 
A thought-stimulating statement is this by McKee: 
In general, beyond the third grade level, the 
pupil who doesn't understand a statement ~mich he 
attempts to r ead, does not understand that state-
ment vben it is read or spoken to him. Further-
more, available data shm.•rs that most pupils at 
intermediate and upper-grade levels have as much 
difficulty in understanding the instructional 
talking of the teacher as they have in what 
textbooks say • 
2 
Dale, along this same line says, 11 When words are spoken to ex-
press id~as through speech the same problems of understanding ~~d inter-
pretation arise as in interpreting the 'written' sound." 
3 
It is evident today according t o Coulter that neither reading 
nor listening have been taught effectively. Political juggling causes 
confusion in government and politics but the inability of citizens to 
understand what they read and hear causes more dire results. Clear and 
efficient thinking is essential if we wish to avoid upheaval or revolu-
tion in our country. Children in their early life should be taught to 
read and listen by being shown how words get meaning, how meanings 
change and how combinations of words affect meaning and express varied 
1. Paul McKee. The Teaching of Reading in the Elementary School. Boston: 
Houghton Mifflin Company, 1934. p. 163. 
3. V.C.Coulter. "Reading and Listening." Education 65; 375; February 
1945. 
w 
J 
thrughts. When they learn to listen and cnmprehend what they hear the;r 
may be guided to evaluate and thus become discriminating and critical 
listeners. 
The writer has mentioned the four characteristics of good 
listening on which most authors agree, purposeful, accurate, critical 
and responsive. The first of these - (purposeful listening) - leads to 
a consideration of purposes pertinent to sixth graders. 
1 
Hatfield says that we read when we have a purpose to achieve 
or when we expect entertainment. Without either of these objectives a 
poor job results. If such compulsion occurs frequently the reader gets 
careless habits. Unmotivated listening is more common than unmotivated 
reading and children half listen a great deal which results in the poor 
listening habits of adults. 
2 
These are some purposes for listening given by Hatfield: 
1. Listening for answer to definite questioo. 
2. Listening to a question with the intention of 
answering it. 
3. Listening to form an opinion on a cootrover-
sial subject. 
4. Listening for news - no particular news. 
5. Listening to an argument in order to answer it. 
6. Listening to direct ions one expects to follow. 
7. Listening to unspecified information on a topic 
in which one is interested • 
. 3 
Elizabeth Noel states her purposes briefly as: 
1. for amusement 
1. w. Wilbur Hatfield. "Parallels in Teaching students to Listen and to 
Read. 11 English Journal 35: 553; December 1946. 
2. ~., 
3. Elizabeth G. Noel. 11Good Listening; New Proficiency in the Language 
Arts." See and Hear 2: 32; April 1947. 
I t J 
to: 
2. to gain infor.mation 
3. to detect bias 
4. to determi~e issues 
1 
Murphy's suggested activities include some purposes. Listen 
1. Stories, poems, cn oric readings.i and plays. 
2. Instructions, announcements, and directions. 
3. Reading of minutes in clubs and classes. 
4. Telephone conversation. 
5. Rhythm and beauty in speech and music. 
6. Radio, tape recordings, audio visual aids. 
?. ·Wind and surf, insects, whistles, et al. 
s. Enotions in speech and non verbal sounds. 
2 
Harlan Adams says our language arts program must do the job 
of t eaching pupils to communicate well . Listening well requires atten-
tion and critical interpretation of what is heard. As purposes for 
listening he lists: 
1. To stimulate thinking. 
2. To gain information. 
3. To improve oral communication. 
4. To increase one's appreciation and enjoyment 
of literature. 
He feels that the educated citizen is one who knows how to think 
and tmt directed listening activities can contribute to the development 
of thought processes. Powers of attention and retention must be devel-
oped through listening. Because we 1 eam through listening we must learn 
to listen well. One must note differences in what is heard thereby de-
veloping d i sc:lminatory power • Listening intelligently to one's self and 
others improves vocabulary, speech patt erns, and speech habits. 
11The purposeful listener should attempt to understand and he 
2. Harlen M. Adams.. "Teaching the Art of Listening. 11 The Nation r ~ 
Schools 34: 51-54; November 1944. 
l o 
' I 
1 
will react", says Adams. This should result in an appreciation of the 
mood of poetry and music as well as in satisfaction from knowledge gained 
from factual material. 
Much has been said in the p:~.st decade concerning the lack of 
ability on the part of ~ recruits to follow directions expressed to 
them. Had they been trained to listen attentively and accurately the 
situation might have been reversed and the response more fruitful. 
Attentive listming is mre essential than attentive reading in that a 
reader may often reread where a listener doesn't have the opportunity 
to relisten. 
2 
. Harlan .Adams says that listening and speaking can't be sepa-
rated. More emphasis placed on the listener than on the speaker in oral 
English classes would be a good technique. 
3 
Tressler says, "Listen alertly and open-mindedly to others 
for the purpose of arriving at the truth of the matter." 
4 
Tressler also claims, "One who listens attentively shows him-
self well-bred and also gains ideas from everyone he meets." 
"It is a rich g}d subtle art - the art of listening", says 
5 
Overstreet. "He who learns it well may also learn well, as a by-product 
--...,.,.-~--~ 1. Adams. "listening." .guarter).y Journal of Speech 24: 209-11; April 
1928. P• 209. 
2. ~., pgs. 209-211. 
3. Tressler. English in Action. Bk. 1 Revised Edition. Boston: D.c. 
Heath, 1935. p. 247• 
4. Ibid., P• 4. 
5. Bonaro w. Overstreet. "After This Hanner Therefore Listen." \vilson 
Libr~letin _20: 598; April 1946. 
the art of speaking with wisdom". 
1 
According to Dawson a.."ld Dingee the pupil in the modem school 
who doesn't listen :intently is apt to miss something he can not learn 
elsewhere because pupils and teacher alike tod~ are expected to share 
their vicarious experiences. In a listening situation she says the 
speaker must be "effective if he is to instruct, inform, convince, per-
suade, or entertain his classmates". 
11We must become critical and discriminating with regard to our 
r 2 
sources of information and opinion, 11 says Tyler. He feels strongly 
that lives are influenced by what is heard. Therefore pupils should be 
made aware of the effect of radio programs or lectures on their thinking. 
They should learn to be thoughtful of the authenticity of facts and the 
social and educational significance of subject matter. Elementary 
pupils can be taught to discriminate if they discuss in class various 
programs interesting to them because they are directly related to their 
social studies program. 
3 
"Every utterance, 11 declares Rockwell, "depends for its 
meaning partly on the speaker, partly on linguistic content, and partly 
on the situation." If our listening is to be intelligent we must dis-
cover the speaker's real purpose Which may be far different from his 
ostensible aim. 
1. }.fildred Dawson and Frieda Hayes Dingee. Directing Learning in the 
Language Arts. New York: Burgess Publishing Company, 1948. p.44. 
2. I. Keith Tyler. "Developing Critical Listening." Phi Delta Kappan 
21: 348-51; ~reb l939. 
3. Leo L~ Rockwell. "The Fourth 'R' is an 'L'." College English 1: 
61-67; October 1939. p. 64. 
1 
"f3kill in critical listenin!;, 11 s~s Noel, "is needed to detect 
ready made attitudes, half-truttts, and invalid conclusions, over gener-
ali zations, and misinterpretation of data." 
2 
According to Hook, a listener's intelli~ence must be devel-
oped to the point where he can follow an ar~ent point by point and 
arr.i. ve at the truth of the matter. He suggests the use of the Socratic 
method to help pupils ~ve and take and to weigh evidence, thus building 
. - ~~ ~-
habits of critical thought· .which are slow to be developed but most essen-
tial in emergencies. 
3 
Finch points out that one of the most essential exercises in 
learni~ to listen is liste.nin~ to others' opinions and waitin~ courte-
ously for an opportunity to express one 1 s own opinion. She stresses th! 
need to acquire the habit of listenin~ to several opinions before draw-
ing cmclusions and maintains, "The listener may a~ree or disa~ee with 
an opinion states but the non-listener leaves the ~roup with the same 
prejudices intact and with no interest to show on his thinking invest-
ment. 11 
4 
Dale criticizes schools for allowin~ passive listening in-
steai of enoouraging critical listening. Pupils must be helped to remain 
open-minded ani willin~ to .change their thouY1ts in the li~t of new in-
foi'Ilation ·on the subject under discussion. 
1. Noel, 2E• £!1., p. 46. 
2. Sidney Hook. "Critical Analysis as a Method of Radio Education." 
School and Societx 4S: 858-59; December 31, 1938. 
3. Mildred Finch. "Just Listen; The Neglected Fourth Phase of Communi-
cation." Clearlngji~ 20: 534-36; May 1946. P• 535. 
4. Dale, 2£• ill•, 
' 'I 
1 
Nichols points out the difference between hearing and listen-
ing. The former is the mere apprehension of sound while the latter re-
quires attachment of meaning to the aural symbols. That involves think-
2 
The good listener, according to Hatfield, calls to mind any 
fact within his experience or knowledge that has any bearing on what he 
hears. The more pertinent the recalled facts, the m::>re valuable the new 
material will be. 
3 
In another article Nicllols bemoans the fact that listening is 
a seemingly neglected phase of the language arts program but points out 
that listening must be taught by teachers of all subjects. Good listen~ 
ing habits will supplant bad ones if proper training is given. The 
greatest need is deemed to be the training of discriminative listeners to 
informative subject matter. 
If teachers wish to have pupils listen effectively they must 
develop a respect for listening as a method of learning. Good listening 
habits must supplant bad ones. This can be done by giving pupils more 
purposeful listening opportunities and by coordinating listening assign-
ments with reading, writing, and speaking assignments that bear some re-
lationship. With these principles in mind educators in the University of 
Minnesota have set up a listening course. Two objective measures of 
1. Ralph G. Nichols. "Listening: Questions and Problems." Quarterly 
Journal of Speech 33: 83-86; February 1947. 
2. Hatfield, .2£• cit., p. 553. 
3. Nichols, "Teaching of Listening. 11 Chicago Schools Journal 30: 273-78; 
June 1949. 
1. _ 
intelligence are used before and after the course which is of twelve 
weeks' duration. Individual gains and losses can be charted as progress 
tests are given every two weeks. Considerable evidence is accumulating 
to back up the statement that progress :Ls made in listening efficiency 
when students receive direct training in listening comprehension. 
1 
Anderson suggests that teachers analyze pupil.S ~ listening 
ability and do remedial work where it is needed. 
2 
O'Reilly says, 
We no longer tell students to r study' we teach them 
'how to study'. It is not enough to have discovered that 
'Listening' plays such an important role in the functionin~ 
of English in business and sccial life; it is imperative 
to teach the technique of listening in our high schools 
and colleges. 
She has found alert attention the first requisite of good listen-
ing and feels that a listener must be taught how to concentrate, remember, 
reason, judge, and take notes just as a student is guided when he is 
1 earning to study. 
3 
"Auding", according to Brown 11is to the ears what reading is to 
, ' 
the eyes ••• auding may be defined as the gross process of listening to, 
recognizing, and interpreting spoken symbols. 11 
He reports two devices used to measure auding growth. The first 
is a comprehensive auding test, one version of which is given at the 
1. Harold A. Anderson. "Teaching the Art of Listening." School. Review 
57: 63-67; Februar.y 1949. 
2. Frances J. ~'Reilly. "Listening." 
Editio~ 16: 548-52; September 1927. 
English Journal, High School 
P• 550. 
3. Don Brown. 11 And Having Ears They Hear Not." N.E.A. Journal 39: No. 8: 
586-87; November 1950. P• 586. 
beginning of a course of instruction and another version at its comple-
tion. The second is a series of fifty short selections to be presented 
orally. Each can be read in fifteen minutes. A test follows the reading 
of each selection • 
. As the chief purpose of the course is to diagnose auditory dif-
ficulties the student tries to · determine the nature of his errors. 
Examination of the selection on which .he was tested and careful study 
of his errors help him to determine })is shortcomings. At the end of 
five weeks a .new series of selections is presented. Students compare 
results with those obtained in the first series. 
Errors range from simple vocabulary problems that can be cleared 
up by using a dictionary to emotional blocs beyond the ability of psy-
chiat ri st s to readjust. 
All educators should bear in mind, "The most basic and most im-
portant element in instructing for auding OOJ&petence is possessing and 
imparting a reliable concept of what it is the pupil is being asked to 
1 
improve." 
2 
Freeman states that because a pupil was csked to answer L~ a 
discussion questions tlo :which she had just given the answers in an oral 
report, the students in the class were urged to suggest ways to improve 
listening. They felt that listening to lectures, to radio programs, to 
articles read by teachers and pupils, and acting as chairman of a dis-
1. Brown, 22• ~., P• 587. 
2 .• Bernice Freeman. "Listening, Experiences in the Language Arts." 
English Journal 38: 576; December 1949. 
-~ 
/7 
cussion group should help. When tested following the first reading of a 
newspaper article, results were not very satisfactory. Testing following 
the second reading showed 60% improvement in recall. The author reports 
notable success in students' listening ability due to attention to better 
listening habits. 
1 
Dias notes that intelligent listening and keen class dis-
cussion result from the use of his method. He has his pupils prepare 
stateJnents one hundred...-.fifty words long arrl read them to their classmates 
who attempt to reduce to one sennence the main idea of each selection. 
Later the students listen to more difficult passages from Thoreau, 
Emerson, or others ani try to express the main idea in one or two sen-
tences. The third step of his method is to listen at home to a program 
such as "Town Meeting" or "American Forum" and state the arguments of 
each side in a paper of one hundred fifty words. 
2 
Like several: authors Beery believes in discussing with pupils 
the factors that make a good listener. She believes in using classroom 
act:l.v:i.ties to develop alert listening so th:l. t pupils will know "when to 
listen, what to listen to, and how to listen." She suggests that 
teachers apPly to listening the principles that helped to bring about 
reading success: 
1. Listen to materials pupils can use. 
2. Combine listening with other modes of learning. 
1. Earl J:"]S'ias. "Three Levels of LEe. rning." English Journ;,al 36: 252-54; 
May 1947. 
2. Althea Beery. "Listening Experiences in the Elementary School." 
Elementary English Review 23: 69-79; February 1946. P• 70. 
/( 
3. Develop listening readiness. 
4. Check on listening as on reading. 
1 
Adams maintains that n:ore emphasis should be placed on the 
listener than the speaker in oral English classes. Listeners in speech 
classes might well be asked to write a. topic sentence for each apparent 
paragraph and at t~ conclusion of the selection, a statement of the pur-
pose of the talk. This w:>uld demand of the speaker excellent organiza-
tion and of t~ listener courteous thoughtful attention. To develop 
critical listeners an evaluation chart is suggested which though geared 
to upper grade level offers suggestions to sixth grade teachers. 
I Content 
A. Well chosen interesting material 
B. Clear purpose 
c. One theme well unified 
D. Careful selection of detail 
II Organization 
A. Attention getting introduction 
B. Good proportion imd subordination leading 
to climax 
c. Easy transition · between natural sequences 
D. Effective conclusion 
ITI Delivery 
A. Natural sincere manners 
B. Evidence of mental, physical, arrl social 
poise 
c. Pleasing vocal qualities 
D. Effective rhetorical style 
E. Meaningful gestures. 
A suggested list of standards for effective listening is set 
2 
forth by Dawson and Dingee: 
1. Adams, 2E.• cit., p. 211. 
2. Dawson and Dingee, 2£• cit., P• 149. 
l 
1. Did you get the main points? 
2. Did you note t~ general organization or 
development? 
.3. Did you note qualities contributary to 
effectiveness, as illustrated anecdotes, 
word pictures, graphic vocabulary, 
flexible voice? 
4. Did you note self-contradictor.y points 
and slovenly thinking? 
5. Did you realize that parts were non-
relevant? 
6~ Were you aware that emotions were being 
pl~ed upon, at the expense of reason 
and good ·judgment? 
7. Were you open minded, courteous, re-
spectful when views opposite to yours 
were presented? 
Although opinions are stat~d in a variety of w~s they sum up 
to a lack of concentrated attention to the problem of listening instruc-
tion. Analysis of pupils' needs and remedial work are recommended by 
many in order that pupils will learn to listen: 
1. Purposefully 
2. Attentively 
.3. Critically 
4. Responsively 
CHAPI'ER n 
PLAN OF STIDY 
Copies of the latest editions of sixth &r~e Enclish text books 
were obtained from nine different !Companies. 
The followin& books, arranged alphabetically accordin, to 
titles, were used in the study-: 
1. David Sinclair Burleson and Laurie Cash • 
.Adventures in En&].is!:!,. Grace Six. B:>ston: 
Allyn am . Bacon, 19 !J) • 
2. Frederick H. .Ba.ir, Elma A. Neal, Inez Foster, 
an:l Ollie P. Storm. Better Ezyaish Usat>e• 
Boston: The Macmillan CompanY', 1940 • 
.3. Harry A. Greene, Maude McBroom, Ruth Mos-
crip ani Norma Gillett. Buildinlj Bett!!.,r 
En1jlish 1 Grade S:i;JE. New York: Row, Petel'-
son and Company, 1947. 
4. Alexan::ler J. Stoddard, Matilda Bailey and 
William Dodce Lewis. En,!;li)Jh Grad,e __ ~. 
Boston: .American Book CompaJV', 1948. 
5. ·Edna R. Sterlin& and Mabel F., Rice. 
En@sh is our Lan~:ua,;e. Boston: 
D.C.Heath and Company, 1950. 
6. Paul McKee ani Annie McCowen. Im.provinc 
Your Lan&J:!a.!e• Bostoo.: Hou&hton Nifflin 
Company, 1947• 
7. · Mildred A. Dawson and Jonnie Mashburn 
Miller. Lan£1&/Pje for Daily Use, Grade 6. 
New York: World Book Co11pan.y, 1948. 
s. Florence K. Ferris, Edward E. Keener, and 
Arthur. F. Giddin8s• Learninc Essential 
Endish 6. New York: Lai<ll.aw Brothers, 
1944. 
9• · Roy Ivan Johnson, Mata Vir~inia Bear and 
Bess Goodykoontz. Puttin! En&].ish t~ 
~· New York: Ginn and Company, 1942. 
Guide books to accomp.n;r each text were also used: 
1. .Anna Darby- Merrill. 
Teachers 1 Manual for Ellrleson ani Cash's 
!dventures in En'lish Gr§de Six. Boston: 
Allyn and Bacon, 1950. 
2. Frederick H. Bair, Elma A. Neal, Inez 
Foster, Ollie P. Stonn. Ma1. ual and K!f; 
to Better Endish . U,!§l.e, Graie Six. New 
York: The 1-ia.cmill.an Company, 1942. 
3. Harry A. Greene, Maude McBroon, Ruth Mos-
scrip, Nonna Gillett. Manual and Key-
fuildint; Better Endis.~. Illinois: Row, 
· Peterson and Company, 1947. 
4. Matilda Bailey,. 
Teacher's Guide for Stoddard Bailey Lewis 
En@sh Grade 6. New York: American Ebok 
Comp;ny, 1948. 
5. :Edna L. Sterlih,;, Mabel F. ·Rice, Hannah M. 
Lindahl. Guide for Teachin! Enpish is Our 
Lane,5e 6. Boston: D.C.Heath & Company, 
1950. 
6. Paul McKee and Annie McCowen. Teacher's 
Guide and Key for . Improvinc Yqur Lanptje• 
Boston: Hou~hton Mifflin Company, 1947. 
7. ·Mildred A. Dawson and Jollllie Mash bum 
Miller. Teacher's Manual Lancua.ce for 
Daily Use· Gra:ie S~:J5· New York: World Book 
Compa1y, 194S. 
s. Florence K. Ferris, Edward E. Keener and 
' Arthur F. Giddings. Teachin.s Procedures 
in Endish - !_Teachers' Manual for Use 
with Learnins Essential En&lish Grade 
Three throuJih Six. Chic Q&O: Laidlaw 
Publishing Company, 1946. 
9. Roy Ivan Johnson, Mata Virginia Bear and 
Bess Goodykoontz. Teachers' Malual. and 
Key for PuttinG En&!,.!s,h to Work. Boston: 
Ginn and Company, 194.3. 
ANALYSIS PROCEDURE 
As this study- is concerned with listenin& in the lanltla&e arts• 
program, each of the nine texts selected for the study was first examined 
to locate any listin&s of "Listeninr;" in the index and in the table of 
contents. 
The texts were checked to find "Listeninr; Helps" presented in 
the context. 
A third exanination was made to determine what each text offered 
on the subject of "Measurement of Listeninr; Ability and Growth." 
These four items were listed on a table called 11Listenin~ In-
struction." 
Einally each book was reexamined page by par;e to find the kinds 
of "Listeninr; Situations" afforded pupils. These are not stressed as 
such in the text. The word listen does not usually appear. However the 
type of oral work presented provides a r;ood opportwity for p11pUs to 
listen. When in doubt as to th! nethod of presentation of any lesson 
the teacher's r;uide book for · each text was consulted. Twenty-one listen-
ing situations were found to prevail in the nine books. After examininr; 
each book for these listening opporb.lnities similarities of situations 
made it advisable to goup them into eleven categories. "Listening 
Situations" is the title of the tables on which this information is re-
corded. 
Terms used in the study were defined to make clear each item 
under consideration. 
DEFINI~ION OF TERMS 
LISTENJNG SITUATIONS 
This term includeE any opportunities afforded pupils to 
gain information or en oyment aurally rather than visually. 
LISTENING HELPS are any suggest ons on how to listen or why one should 
listen. These involve purposeful, critical, attentive; and 
responsive listening. 
l'!:lEASllR.ID'IENT OF LISTENING ABIUTY AND GROWTH means any objective procedure 
used to determine a pu:>il's listening status. 
CONVERSATION is an expression of or an exchange of ideas by two or more 
people on me or a var· ety of topics. Without a listener no 
true conversation can ~nsue. 
DISCUSSION is the talking ever of facts or ideas on one topic presented 
by two or more people for their consideration. Listening is 
required for intelligent participation. 
STORIES are narrations of true or fictitious ideas designed to interest 
or amuse t~ listeners. 
DRAMATIZATION is the expression in dialogue of a story or incident. 
REPORTS are accounts of factual material to be shared with an audience. 
CLUB MEETINGS are situations providing opportunities for use of parlia-
. mentary procedure. 
ANNOUNCEMENTS are formal declarations to inform listeners of events of 
tm past, present, or future. 
DESCRIPTICNS are statements concerning the qualities, characteristics, 
or appearance of persons, places, or things. 
DIRECTICNS are explicit statements of how to proceed in a given situa-
tion: how to go someplace, do something, or make something. 
EXPLANATICNS are clarifications of processes, actions, or situations. 
VOCABULARY DEVELOOONT is the addition of new wros to one's present 
language range • 
24 
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POENS READ BY TEACHER OR PUPILS are oral presentations of poetry for the 
purpose of infonning or gi. ving pleasure to listeners or pro-
viding opportunities for pupils to increase their skill in in-
terpreting poetry. 
POONUNCIATION is the oo rrect sounding and accenting of each syllable in 
a word. 
ENUNCIATION is pronouncing with distinct articulation each syllable in 
a wor<l. 
lNFLECTION is the changing of pitch or tone of voice in speaking or 
reading. 
CORRECT USAGE means the use of proper verb forms, correct pronouns, and 
other parts of speech to supplant erroneous use of words 
acquired by hearing wrong forms used constantly. 
The remaining terms which are reallY listening purposes are 
self-explanatory. 
LISTENING TO ANSWERS TO QJESTICNS AND TO MAKE DECISIONS 
Pupils D! ed to listen attentively to answers to questions in 
order to understand "What their classmates think concerning 
the subject.. They need to listen critically in order to 
evaluate what they hear so that they may make their own 
decisions. Decisions that are not an outcome of discussions 
are listed under this heading. 
LISTENING T 0 WRITE FRCM DICTATION 
Pupils need to listen carefully in order to lffite exactly what 
the teacher says. 
LISTENING TO CORRECT OWN PAPER 
Pupils need to listen attentively to hear correct answers in 
order to correct their own papers. 
LISTENING T 0 SJMMARIZE 
Pupils need to listen well in order to get the gist of a story, 
report, discussion, or conversation so that it may be told or 
~Titten in a brief, terse statement. 
25 
CHAPTER III 
~ALYSIS OF DATA 
As the purpose of the study was to determine what language 
arts' texts offer for the improvement of listening ability through 
Listening Instruction and Listening Situations 20 tables were set up to 
chart the findings. 
Table I summarizes Listening Instruction. Tables II - X list 
the pages on mich Listening Instruction i s found in each of the nine 
texts. 
Table XI shows totals of all Listening Situations in all of 
ta, nine texts. Tables XII - XX list the page reference s for the 
Listening Situations in each text. These situations were not neces-
sarily listed by the authors of the texts as listening opportuniti.es 
but nevertheless were considered valuable as such b,y the writer of this 
stuiy. 
"
'"
: 
"
': 
TA
mE
 I
 
SU
MM
AR
Y 
OF
 L
IS
TE
NI
NG
 I
NS
TR
UC
TI
ON
 I
N 
NI
NE
 T
EX
TS
 
A
dv
en
. 
B
et
te
r 
B
ui
ld
in
g 
E
ng
lis
h 
E
ng
lis
h 
Im
pr
ov
in
g 
La
ng
ua
ge
 
·L
ea
rn
in
g 
Pu
tt
in
g 
in
 
En
gl
is
h 
B
et
te
r 
G
ra
de
 
Is
 O
ur
 
Y
ou
r 
fo
r 
D
ai
ly
 
E
ss
en
ti
al
 
E
ng
lis
h 
E
ng
lis
h 
U
sa
ge
 
E
ng
lis
h 
Si
x 
La
ng
ua
ge
 
La
ng
ua
ge
 
Us
e 
E
ng
lis
h 
to
 W
or
k 
T
ot
al
s 
~s
ti
ng
s 
o
f L
is
te
ni
ng
 
in
 I
nd
ex
 
7 
0 
13
 
0 
17
 
0 
1 
0 
0 
3S
 
L
is
ti
ng
s 
o
f L
is
te
ni
ng
 
in
 T
ab
le
 
o
f C
on
te
nt
s 
0 
0 
6 
0 
2 
1 
0 
1 
0 
10
 
L
is
te
ni
ng
 
H
el
ps
 i
n 
Co
nt
ex
t 
s 
1 
34
 
5 
16
 
16
 
·10
 
13
 
4 
1cY
7 
M
ea
su
re
-
m
en
t 
o
f 
L
is
te
ni
ng
 
A
bi
li
ty
 
an
d 
Gr
ow
th
 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
T
ot
al
s 
15
 
1 
53
 
5 
35
 
17
 
11
 
14
 
4 
15
5 
.tj 
I 
I 
lj 
lj 
Listening is mentioned a total of thirty-eight times in the index 
of four of the nine books. Five texts do not include the word listening 
in the index. English Is OUr Language ranks highest with seventeen 
listings. 
Four texts have listening mentioned in the contents. The range 
is from 0 - 6 and Building Better English has 60% of the total listings. 
Three texts have no mention of listening in either index or table of con-
tents. Building Better English and English Is Our Language together have 
thirty-eight listings of listening in index and table of contents leaving 
only ten for the other seven books in the study. 
Building Better English has thirty-four listening helps in the 
context which is over 30% of the total in all nine texts. 
Measuring of listening ability and growth so frequently mentioned 
in the research chapter is not mentioned in any of the nine texts. 
Listening instruction is varied in language arts texts according 
to Table I which shows a range of 1 - 53 listings in Index, Contents and 
Context. Building Better English leads all texts used in this study in 
presentation of Listening Instruction. 
Tables II to X list the pages on which Listening Instruction is 
found in the nine texts. 
) r 
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TARE II BOOK ANALYSIS OF LISTENING I NSTRUCTION 
ADVENTURES IN ENGLISH 
hlSTINGS OF 11LISTENL'JG 11 IN INDEX 
Listeners, careful, 26, 287 
Listening, art of, 2, 46, 48, 109, 287 
LISTINGS OF "LISTENING" IN TABLE CF CONTENTS 
None 
LISTENING HELPS IN CCNTEXT 
p. 2, 7, 26, 46, 47, 140, 178, 287 
MEASURENENT OF LISTENING ABILITY .AND GROWTH 
Totals 
7 
0 
8 
None _Q_ 
Total 15 
29 
TABLE III BOOK ANALYSIS OF LISTENING INSTRUCTION 
BETTER ENGLISl USAGE 
Totals 
LISTJNGS OF "LISTENING' JN JNDEX 
None 0 
LISTTIJGS OF 11LISTENING11 lN TABLE CF CONTENTS 
None 0 
LISTENING HELPS IN CONTEXT 
p. 197 1 
MEASUREMENT OF LIST:ENING ABILITY .AND GROWTH 
None 0 
-
Total 1 
TABLE IV BOOK .ANALYSIS OF LISTENING INSTRUCTION 
BUILDING ffiTTER ENGLISH 
Totals 
LISTINGS OF 11LIST.ENING11 IN INDEX 
Listening, being a good listener, 12, 52-53, 73, 75, 96, 
111, 165, 209, 249, 261, 263, 265, 300 13 
LISTlNGS OF 11LISTENlNG11 IN TAELE OF OONTENTS 
Telling and listening to stories 
Giving and listening to reports 
·Giving and listening to explanations 
Telling and listening to stories 
Telling and listening to stories 
Giving Clld listening to book reports 
LISTENlNG HELPS lN CONTEXT 
12 
96 
ill 
165 
261 
265 6 
p. 12, 15, 52, 54, 65, 72, 73, 75, 88, 96, 111, 112, 113, 
128, 165, 168, 209, 217, 219, 230, 236, 240, 249, 251, 
261, 263, 265, 281, 299, 300, 303, 311, 317, 230 34 
MEASUREl.fENT <F LisrENING ABILITY AND GROWTH 
None 0 
-
Total 53 
.31 
TABLE V BOOK ANALYSIS OF LISTEN ING I NSTRUCTION 
WJGLISH GRADE SU 
Totals 
LISTINGS OF 11LISTENJNG11 IN JNDEX: 
None 0 
LISTINGS OF "LISTENING" IN TABLE OF CONTENTS 
None 0 
LISTENING HELPS IN CONTEXT 
4,10, 114, 120, 239 ' 5 
1:!E ASUREMENT OF LISTENING ABILITY AND GRO\\TTH 
~e 0 
Total 5 
II 
TABLE VI BOOK ANALYSIS OF LISTENING INSTRUCTION 
ENGLISH IS OUR LANGUAGE 
LISTING CF "USTENJNG 11 IN INDEX 
Listening, practice in, 14, 15, 164, 169, 171-172, 
178, 181, 183, 192 
Poetr.y, listening to, 169, l?l, 174, 178, 181, 192 
\'lords, listening for rhythm, 170, 174-177 
LISTlNGS OF "LISTENING" IN TABlE OF CONTENTS 
ListenL1g for Exc1amator.y Sentences 
Listening to a Poem 
LI&'TENING HELPS IN CONTEXT 
20 
169 
Totals 
17 
2 
P• 14, 15, 20, 164, 169, 170, 171, 172, 174, 177, 178, 
181, 183, 192, 197, 300 16 
MEASURE-1ENT OF LISTENING ABILITY OR GROWTH 
None __Q_ 
Total 35 
3 '-{ 
TABlE VII BOOK ANALYSIS OF LISTENING INSTRUCTION 
]}1PROVING YOOR LANGUAGE 
Totals 
LISTINGS OF 11LisrENm G11 IN JNDEX 
None 0 
LISTINGS OF "LISTENING" IN TABLE OF CONTENTS 
Conversation, 
Listening to what is said, rule, p 137 1 
LISTEIHNG HELPS IN CCNTEXT 
p.2, 32, 41, 46, ss, 91, 117, 137, 141, 169, 217, 246, 
253, 255, 257, 259 16 
~EASUREMENT OF LISTE.TIIJNG ABILITY AND GROWTH 
None 0 
-
Total 17 
'? i4l 
•Uf'A: 
TABLE VIII BOOK ANALYSIS OF LISTENING INSTRUCTION 
LANGUAGE FOR DAILY USE 
LISTINGS OF "LISTENING" IN INDEX 
Story, listening to a, S-9 
LISTINGS OF "LISTENING" IN TABlE CF OONTENTS 
None 
LISTENING HELPS IN CONTEXT 
P• 7, S9, 116, 14S, lSO, 193, 296, 301, 307, 30S 
MEASD1l.E:tvf.ENT OF LISTENING ABILITY AND GROWTH 
Totals 
1 
0 
10 
None 0 
-
Total 11 
TABLE IX BOOK ANALYSIS OF LISTENING INSTRUCTION 
LEARNING ES3WTIAL ENGLISH 
Totals 
LISTINGS CF "LISTENING" JN INDEX 
None 0 
LISTINGS OF "LISTENING" IN TABlE OF CONTENTS 
Seeing and Hearing Stories 43 1 
LISTENTIJG HELPS Dl CONTEXT 
p. 12, 24, 29, 30, 41, 48, 60, 102, 105, 121, 141, 167, 
193. 13 
MEASUIDMENT OF LISTENING AB:U.ITY AND GROWTH 
None 0 
Total 14 
TABLE X BOOK ANALYSIS OF LISTENING JNSTRUCTION 
PUTTING ENGLIS.I TO WORK 
LISTINGS OF "LISTEN JNG11 IN INDEX 
None 
LISTJNGS OF 11LISTENING11 IN TABLE OF CONTENTS 
None 
LISTEN ING HELPS :rn CONTEXT 
p. 6, 20, 132, 133 
MEASUREH&NT OF LISTENING ABILITY AND GROWTH 
Totals 
0 
0 
4 
None _Q_ 
Total 4 
~ 
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1926 Listening Situations, not necessarily stressed as such, 
but nevertheless opportunities to listen purposefully, attentively, 
critic ally or responsively, were found in the nine texts. 
Of the 675 opportunities to listen to conversations and dis-
cus3ions presented by all texts, Improving Your L~,guage offered 100. 
The smallest number of conversations and discussions in any text was 
forty-three. 
Listening to answers to questions and to make decisions offered 
the next largest number of listening opportunities. The range was from 
2 .... 53 with a total of 310 situations. 
All texts showed a., awareness of the need for orf.!). practice to 
learn c orreet usage and the range 1-1as 17 - 39. There were 231 Listening 
Situations involving correct usage. 
Club meetings, dramatization, reports, and stories showed a 
distribution of fifteen to twenty-nine Listening Situations with a total 
of 185 in the nine texts. 
One text provided five Listening Situations involving vocab-
ulary development, while English Is Our Language had thirty of the 123 
situations of this type. 
Listening opportunities i nvolving correction of own.papers 
showed the widest variation of any situation, with a range of 0 - 45. 
Six texts together presented only fifteen of these while English Grade 
Six gave twent~eight, Building Better English twent;rnine, and Improv ... 
ing Your Language forty-five. 
There were 108 opportunities to listen to poems. Language For 
I 
I 
(;19 
I 
Daily Use &ave twenty-fiYe of these. Many listen:in!; situations were pre-
vented 'by the fact that books were allowed to be open while poems were 
bein~ read, puttint; readint; on a par with listeni~ and destroyint; a true 
listenint; situation. 
Opportunities to listen to one's own or classmate's enunciation, 
inflection, or pronWlciation rant;ed from six to twelve, with a total of 
eig1ty-seven. 
There are forty-four opportunities to listen in order to write a 
dictation. The ran!e of sj,_tuations was narrow - two to eight. 
Announcements, descriptions, directions, and explanations totalei 
forty-two. The range was three to ei,;ht. 
Althou~ research plays heavily on the importance o! listenin! 
in order to summarize reports, stories etc., only four listening situa-
tions of this type were &i ven in the nine texts. Seven books omitted 
this situation entirely, while Improvinc Your Lancu~e t;ave one opportu-
nity, ani Buildint; Better Ent;lish gave three. 
Tables XII - XX which follow show the exact pages on which each 
listening situation was found. 
([' 
, I 
TABLE XII LIST:ENll'J G SITUATIONS IN ADVENTURES IN ENGLISH 
Conversations 
Discussions 
Club Meetings 
Dramatization 
Reports 
stories 
Announcements 
Descriptions 
Directions .: 
Explanations 
VocabulaF,r Development 
Enunciation 
Inflection 
Pronunciation 
Poems 
Listening 
To Answers to Questions 
To Hake Decisions 
p. 3, 5, 8, 10, 11, 12, 13, 14, 21, 
23, 25, 26-27, 29, 35, 37, 42, 
43, 46, 50, 56, 57, 58, 63, 64, 
69, 71-72, 77, 81, 85, 91-92, 
101, 111, 113, 114, 116, 118-121, 
122, 123, 124, 125, 130-132, 135, 
138, 139-140, 143, 149, 153, 154, 
155, 157-159, 161-162, 165-167, 
179, 190, 202-203, 205-206, 210, 
212, 213-214, 215-216, 219-220, 
222-223, 224, 229, 231, 233-235, 
238-239, 244, 251, 256, 260, 262, 
Totals 
264. 73 
p. 10, 12, 14, 32, 38, 40-41, 47, 
49, 54, 77, 111, 142, 149, 151, 
159-160, 181, 189, 232, 256. 19 
p. 177-178, 221, 242-243, 248-249. 4 
p. 43, 118, 121, 124, 125, 136, 
195-197, 202-203. 8 
p. 5-6, 7, 25, 109-110, 112, 140, 
141, 251. 8 
P• 25, 40-42, 45, 58-59, 78-79, 91, 
93, 13l, 132, 172-173, 211, 245, 
259, 261, 270-271, 277. 16 
P• 2, 21, 31, 45, 62, 66, 74, 75, 
80, 84, 86, 87, 126-127, 12&-129, 
133, 136, 138, 141, 152, 180, 190, 
191-192, 193-194, 228, 229-230, 
241, 252, 264, 272-274. 29 
TABLE XII (cont.) LISTENING SITUATI<lJ S IN ADVENTURES IN ENGLISH 
To Write a Dictation 
To Correct Own Paper 
To Learn Correct Usage 
To Swmnarize 
p. 60, 69, 130, 248. 
p. 9, 266, 268-269. 
P• 9, 67, 9ir96, 98-99, 101, 102, · 
104, 105, 141, 168-170, 195-197, 
199-201, 225-227, 230, 239-240, 
251, 262-263. 
None 
Totals 
4 
3 
17 
0 
Total 181 
TABLE XIII LISTENING SITUATIONS IN lETTER ENGLISH USAGE 
Conversations 
Discussions 
C1u b Meetings 
Dramatization 
Reports 
Stories 
Announcements 
Descriptions 
Directions 
Explanations 
Vocabular.y Development 
Enunciation 
Inflection . 
Pronunci ation 
Peems 
Listening 
To Answers to Questions 
To I~e Decisions 
~· 3-6, 8, 16, 22, 24, 32-33, 34, 
35, 47-48, 52, 54, 60, 67, 71, 
79-80, 81, 84-86, 93-94, 98, 
100-101, 102-104, 104-105, 
106-107, 108-110, 110-111, 
112-113, 113-115, 115, 130-141, 
141-143, 155, 171-172, 174-176, 
177, 178, 179, 182, 186, 192-195, 
196-197, 197, 198-199, 201, 203, 
213-214, 215-217, 218-219, 
220-221, 222-223, 225, 230-234, 
235-237, 242, 250-252, 255-258, 
258-260, 265-267, 268-273, 
274-275, 276-277, 278-280, 
280-282. 
p. 7-10, 87, 148, 152, 157-162, 163, 
165, 177, 180, 187, 200, 207, 
230, 240, 253, ~64, 281, 283. 
p. 15, 16, 102, 163, 264. 
P• 96, 97, 98~99, 100-101, 102-104, 
108-110, 154, 181-183, 203, 
258-260, 271, 274-275. 
P• 150, 155, 242, 261, 263, 275, 276, 
277. 
P• 25-26, 153, 154, 201-202, 206, 
227-228, 255-256, 263, 268, 280. 
p. 17-18, 19-20, 21, 23, 27-30, 61-66, 
69, 71, 72-73, 74-75, 78, 96, 97, 
95-98, 107, 115-117, 118, 121, 122, 
144, 148, 166, 167, 169-170, 180, 
183, 184-185, 196, 244, 283, 286, 
.287.:=.288 
Totals 
62 
18 
5 
12 
8 
10 
32 
TABLE XIII (cont.) 
T,o Write a Dictation 
To Correc~ Own Paper 
To Learn Correct Usage 
To Summarize 
LIS TIN lliG SITU ATICN S IN BETTER ENGLISH USAGE 
P• 44, 169, 199. 
p .. 38, 39-45, 117. 
P• 28-29, 39-42, 74, 75, 76, 78, 
83-84, 114~115,150-151, 167, 
178-179, 182, 184-185, 204, 
205, 207, 208-209, 210-211, 
218-219, 235, 238-239, 243, 
. 247, 248, 284-285. 
None 
Totals 
3 
3 
25 
0 
Total 178 
TABLE XIV LISTENING SITUATICNS IN BUILDiliG lETTER ENGLISH 
Conversations 
Discussions 
Club Meetings 
Dramatization 
Re}X>rts 
stories 
Announcements 
De scription a 
Directions 
Explanations 
Vocabular,y Development 
Enunciation 
Inflection 
Pronunciation 
Poems 
p. 9, 11, 13, 16, 17, 18-19, 26, 
28, 29-30, 36, 51, 52, 59, 60, 
61, 62, 66-67, 69, 70, 72, 74, 
78, 82, 83, 89, 90, 93, 95, 
109, 114-116, 122-124; 126, 
127, 129, 130-131, 133, 134, 
141, 155, 158, 162-163, 165, 
166, 168-171, 181-182, 196-197, 
198, 204, 205, 206, 208-209, 
212-213, 220-222, 223-224, 238, 
243, 245, 247, 253, 256, 262, 
264, 279, 280, 282, 285, 288, 
289, 290, 291, 295-297, 301, 
303, 304, 317,· 
P• 9, 10, 12, 14, 20, 23, 27, 33, 
65, 73, 75, 85, 128, 129, 133, 
157, 160, 165, 183, 209, 224, 
249, 258, 259, 261, 263, 265, 
286, 300. 
p. 76, 111, 222, 249. 
p. 91-92, 195, 215, 238, 248, 274, 
275, 307. 
p. 21, 71, 120, 122, 131, 159, 211, 
257, 287, 298-299, 321. 
p. 53, 54, 55, 56, 57, 236, 237, 
239, 241, 242, 243, 251, 317, 
318-319, 320-321, 322-323, 324, 
325, 326. 
Totals 
75 
29 
4 
8 
11 
19 
TABLE XIV (cont . ) ·LISTENING SITUATIONS IN BUILDING BETTER ENGLISH 
Listening Totals 
To Answers to Questions 
To Hake Decisions 'p. 17, 24, 30, 33, 53, 64, 82, 
83, 97, 135, 137, 139, 140, 
161, 171-172, 184, 218, 294, 
326, 327. 20 
To Write a Dictation p. 41, 97, 142, 184, 224, 266, 
307, 327. 8 
To Correct Own Paper p. 31, 32, 35, 38, 41, 79, 84, 
98-100, 104-107' 123-124, 
137, 138, 142, 300, 232-234, 
270, 271, 272, 273, 274, 276, 
277, 311, 312, 313, 314, 316, 
331, 335. 29 
To Learn Correct Usage P• 14-15, 45, 48, 65, 88, 101, 
103, 112-113, 148, 150, 
167-168, 185, 187, 188, 201, 
214-215, 216-217, 219, 
228-231, 250-251, 270, 271, 
272, 273, 275, 281, 283, 311, 
312, 313, 314, 315, 328-330. 33 
To Summarize p. 297, 300, 303. 3 
Total 239 
TABLE XV LISTENllm SITUATIONS IN ENGLia! GRADE 6 
Conversations 
Discussions 
Club :f.'Ieetings 
Dramatization 
Reports 
stories 
Announcements 
Descripti ons 
Directions 
Explanations 
Vocabulary Development 
Enunciation 
Inflection 
Pronunciation 
Poems 
Listening 
To Answers to Questions 
To Make Decisions 
To Write a Dictation 
p. 4, 8, 9, 17, 18, 19, 20, 24, 
4.7, 31, 36, 49, 52, 67, 68, 
69, 79-80, 85, 104-106, 
118-119, 125-127, 132, 175, 
178, 179, 180, 182-183, 
187-190, 190, 191-193, 208, 
217, 224, 226, 230-232, 
232-234, 234, 236, 239, 249, 
250~251, 261, 272. 
p. 7, 8, 9, 16, 18, 58, 64, 134, 
141, 163, 168, 174, 177, 183, 
186, 210-212, 282. 
p. 131, 241, 242, 243. 
p. 41, 65, 186, 214-215, 281. 
P• 10, 98, 120, 269, 280, 282. 
p. 50-51, 94, 95, 208, 209, 210, 
270-271. 
p. 18, 25, 27, 31-32, 37, 42-43, 
47, 54, 63, 69, 70-72, 94, 96, 
100, 102, 113, 124, 130, 137, 
139, 140, 173-174, 178, 181, 
205, 214, 223, 225, 235, 238, 
250, 252, 261, 262, 262-263, 
263-265, 266, 267, 278, 
305-306, 307, 309, 311, 312, 
320. 
p. 90, 103, 215, 216, 268. 
Totals 
43 
17 
4 
5 
6 
7 
45 
5 
.·7 
TABLE XV (cont.) LISTENING SITUATIOOS IN ENGLISH GRADE 6. 
To Correct Own Paper 
To Learn Correct Usage 
To Sununarize 
P• 21, 22, 23, 28, 35, 52-57, 
73, 75, 82-84, 88, 92, 107, 
138, 142-144, 146-147, 151, 
219, 252-254, 254-256, 274, 
276, 280, 281, 282, 293, 294, 
Totals 
295, 296. 28 
P• 11-13, 15, 39, 72, 74, 78-79, 
108-109, 121-124, 149, 150, 
152, 153-154, 156-158, 161-162, 
166-168, 176-177, 194-198, 
198-204, 220-222, 245-248, 257-258, 
259, 260, 275, 276-277, 279, 297, 
298, 299, 300, 301, 302, 303, 304, 
305, 316, 317, 318, 319. 39 
None. 0 
Total 199 
48 
L/. q 
I ' 
.TABLE XVI LISTENTIJG SITUATICNS IN ENGLISH IS OUR LANGUAGE 
Conversations 
Discussions 
Club Meetings 
Dramatization 
Reports 
Stories 
.Announcements 
Descriptions 
Directions 
Explanations 
Vocabular,r Development 
Enunciation 
Inflection 
Pronunciation 
Poems 
.p. 3-4, 7, 8, 14, 16, 24, 28, 
32, 33, 38, 39-40, 42, 43, 
44, 45, 48, 49, 57, 61, 62, 
64, 66, 68, 69, 73, 81-82, 
85-86, 86-87, 88, 89, 94, 
96-97, 98, 99, 101, 103, 108, 
112, 125-126, 135-137, 141, 
145, 148, 152, 156, 160-161, 
167-168, 175-177, 184, 186, 
189, 193, 194, 197-198, 199, 
200, 204, 207, 215-216, 217, 
220-221, 222, 223-224, 227, 
22B-233, 233-235, 239, 
245-246, 24S, 249, 251-252, 
254, 257, 263, 264, 271, 
273-274, 285-288, 292-294, 
296, 299, 306-310. 
p. 17, 20, 24, 58, 6o-61, 73-74, 
80, 110, 120, 164, 201, 213, 
221, 222, 241, 254, 280, 292, 
294. 
p. 184, 225, 241, 281. 
P• 7, 16, 33, 45, 46, 70, 80, 
88, 91, 110, 122, 126-127, 
132-133, 170, 172, 173, 178, 
182, 188, 193, 194, 198, 199, 
200-201, 203, 241, 242, 270, 
296, 297. 
P• 5, 35, 80, 88, 90, 92, 95, 
126, 170, 183, 193, 252-253. 
P• 32, 123, 169, 170, 171, 174-175, 
175-177, 178, 179, 180, 180-182, 
187, 192, 283. 
Totals 
82 
20 
4 
30 
12 
14 
-~0 
TABLE XVI LISTENING SITUATI<lJS IN ENGLiffi IS OUR LANGUAGE 
~istening Totals 
To Answers to Qu! stions 
To ¥~ Decisions P• 3-4, 5, 7, 15, 17, 18, 20, 
21, 28, 52, 53, 77, 8o, 97, 
98, 101, 102, 117-118, 120, 
121, 128, 130, 131, 143, 145, 
154, 157, 158, 160, 165-166, 
171, 172, 203-204, 207-208, 
210, 212, 213, 241, 242, 24 7, 
249, 250, 253, 256, 261, 266, 
275, 277, 288, 300, 301-302, 
305, 312. 53 
To Write A dictatiCil p. 95, 126. 2 
To Correct <M1 Paper P• 51, 198. 2 
To Learn Correct Usage P• a, 36-37, 74-75, 79, 113-114, 
116, 117, 131, 138-139, 141, 
144, 147, 151, 163, 165-166, 
I 187, 188, 189-191, 205, 
210-211, 259-260, 262, 265-266, 
267-270, 273, 274-275, 277-280, 
282, 289-291, 303-304, 305, 306. 32 
To Summarize None 0 
Total 251 
_j / 
'fABLE XVII LISTENING SITUATICN S IN ll1PROVING YOUR LANGUAGE 
,Conversations 
Discussions 
Club :tvfeetings 
Dramatization 
Reports 
Stories 
Announcements 
Descriptions 
Directions 
Explanations 
Vocabular.1 Development 
Enunciation 
Inflection 
Pronunciation 
Poems 
P• 2, 3, 6, 7, 9, 11, 13, 15, 
20, 25, 29, 34, 35, 37, 41, 
45, 47, 48, 50, 51, 52, 55, 
56, 59, 60, 65, 69, 70, 72, 
75-76, 77, 79, 81, 87, 89, 
90, 91, 94, 96, 97, 98, 99, 
100, 103, 110, 112, 114, 115, 
117, 118, 122, 128, 131, 133, 
138-139, 140, 143, 144, 145, 
146, 147, 152, 154, 155, 159, 
164, 165, 166, 168-169, 170, 
171, 173, 181, 186, 188, 190, 
192, 195, 196, 198, 199, 201, 
203, 205, 207, 213, 215, 217, 
222, 225, 228, 230, 234, 243, 
244, 246, 251, 254-255, 258, 
259. 
p.6, 7, 15, 40, 41, 79, 88, 91, 
117, 140, 143, 169, 182, 193, 
246. 
p. 34, 141, 173, 214, 215, 217. 
p. 10, 29, 45, 52, 55, 81, 103, 
131, 159, 181, 201, 202, 203, 
205, 225, 251. 
p. 17, 24, 125-126, 128, 133, 134, 
136, 247, 248-249, 252, 253. 
p. 253-254, 255-256, 257. 
Totals 
100 
15 
6 
16 
11 
3 
it:-41. 
,...., ... _ 
· , 
TABLE XVII( cont.) LISTEN:lliG SITUATICNS IN ll1PROVING YOUR LANGUAGE 
Listening Totals 
To Answers to Questions 
To Hake Decisions P• 3, 6, 9, 14, 16, 18, 19, 44, 
47, 56, 66, 67, 83, 88, 93, 
101, 105, 106, 111, 115, 118, 
123, 156, 157, 164, 165, 174, 
175, 201, 207-208, 221, 235, 
236, 242. 34 
To Write a Dictation P• 62, 73, 195, 197, 199. 5 
To Correct Own Paper P• 14, 18, 21-22, 23, 26, 27, 44, 
48, 50, 51, 71, 77, 95, 99, 
101, 106, 115, 121, 123, 124, 
134, 147, 150, 151, 157, 170, 
171, 176, 178, 179, 197, 209, 
222, 223, 227, 232, 237, 244, 
260, 261, 262, 263, 265, 266, 
267. 45 
To Learn Correct Usage P• 20-23, 26, 71, 98, 120, 146, 
148, 149, 150, 172, 175, 177, 
178, 207, 218, 2~1, 222-223, 
225, 231, 235. 20 
To Su.mmarize p. 9. 1 
Total 256 
I ..... ~ ' ) .. 
r 
!ABLE XVIII .LISTENING SITUATICN S IN LANGUAGE FOR DAILY USE 
. 
Conversations 
' Discussions P• 4, 9, 16, 17, 18, 25, 26, 32, 
38, 44, 47, 50, 54, 56, 66, 
85-86, 88, 93, 97, 101, 103, 
104, 106, 108, 113, 114, 115, 
117, 118, 120, 123-124, 126, 
128, 138, 140, 142, 145, 
145-147, 148, 149, 150, 151, 
152, 161, 165, 166, 169, 172, 
173-174, 176, 177, 181-183, 
194, 196, 197, 198, 200, 211, 
218-220, 224-225, 228, 241, 
245, 249, 251, 253, 254, 255, 
260, 263, 264, 281, 284, 289, 
291, 295, 300-301, 304, 309. 
Club Meetings 
Dramatization 
Reports 
Stori es p. 4, 9, 17, 21, 26-27, 29-30, 
37, 86-87, 88, 105, 128, 
161-165, 171, 174, 176, 1?7, 
197, 211, 229, 235, 256, 268, 
275, 285, 286, 292, 296. 
Aimouncements 
Descri ptions 
Directions 
Explanations P• 19, 66, 76, 103, 203, 222, 
259, 294. 
Vocabulary Development P• 14, 31, 60-61, 62-63, 88, 89, 
90, 91, 93, 97, 101, 103, 
104, 107, 108-109, 195, 220, 
221, 223, 303. 
Enunciation 
Inflection 
Pronunciati on p. 5, 6, 31, 89, 90, 91, 100, 
165, 178, 220. 
Poems P• 89, 144, 145, 146, 148, 149, 
150, 151, 152, 243, 279, 280, 
281, 287-288, 290-291, 302, 
303, 304, 305, 306, 307, 308, 
309, 310, 311. 
Totals 
79 
27 
20 
10 
25 
s // 
TABLE XVITI (cont.) ,LISTENING SITUATICNS IN LANGUAGE FOR DAILY USE 
Listening 
_ To Answers to Questions 
To Make Decisions 
To Write a Dictation 
To Correct Own Paper 
To Learn Correct Usage 
To Sumrnarize 
P• 4, 9, 15, 17, 20, 22-23, 28, 
34, 40-41, 45, 46, 49, 52, 
53, 58, 59, 60-61, 62-63, 
67, 68-69~ 7Q, 71-72, 73, 74, 
76-77, 78, 79, 88, 90-91, 94, 
95, 130-131, 132, 135, 143, 
153, 154, 155, 168, 189, 
204-205, 206, 222, 246, 274, 
277, 281. 
P• )2, 34, 187 • 
P• 39, 42, 57. 
p. 7, 31, 50, 51, 54-55, 56, 
64-65, 66, 67, 73, 74-75, 
81, 110, 179, 180, 230-231, 
233, 258, 260-261, 268, 278, 
322, 327, 330-332. 
None. 
Totals 
47 
3 
3 
24 
0 
Total 246 
54 
TABLE .JUX • LISTENING SITUATIONS IN LEARNING ESSENTIAL ENGLISH 
·Conversations 
Dl.scussions 
Club Meetings 
Dramatization 
Reports 
Stories 
.Announcements 
Descriptions 
Directions 
Explanations 
Vocabulary Development 
Enunciation 
Inflection 
Pronunciation 
Poems 
Listening 
To Answers to Questions 
To ~fuke Decisions 
p. 11, 12, 13, 14, 15, 18, 22, 
24, 25, 29, 30, 32, 33, 35, 
36, 38, 39, 40, 41, 43, 
47-48, 53, 55, 56, 57, 58, 
60, 61, 64, 66, 67, 75, 76, 
78-79, 79-80, 82, 83, 84, 85, 
86, 87, 90, 94, 97, 99, 100, 
101, 102, 103, 105, 109-110, 
111, 115, 116-117, 118, 121, 
122-124, 126, 129, 130, 131, 
140, 141, 144, 146, 149, 150, 
151-156, 164, 167, 168, 169, 
171, 172, 173, 174, 175, 182, 
183, 185, 186, 187, 188, 189, 
190, 193, 201, 205, 207. 
P• 31, 43, 48, 50, 53, 63, 71, 
76, 88, 89, 110, 119-120, 122, 
124-125, 130, 145, 150, 168. 
P• 35, 50, 213. 
p. 21, 42, 54, 56, 69-71, 90, 126, 
144-145, 151-156,. 164, 170, 
173, 190, 201. 
p. 51, 52, 53, 54, 55, 56, 121, 
179, 182, 193. 
p. 153, 154, 155, 181-182, 215. 
P• 16, 21, 26, 32, 39, 40, 44, 49, 
50, 51, 65, 77, 83, 99, 112, 
120, 126, 142, 200, 201, 211, 
217-218. 
Tqtal.s 
89 
18 
3 
14 
10 
5 
22 
l:;.t::: 
,., .. ~ 
J / 
.) (:.1 
TABLE _:)[IX {cont.) LISTENTIW SITUATIONS IN LEAmlNG ESSENTIAL ENGLISH 
To Write a Dictation 
To Correct Own Paper 
To Learn Correct Usage 
To Summarize 
~· 60, 135, 136, 138, 139, 140, 
142, 143. 
None. 
p. 95, 96, 103, 104, 105, 113, 
116, 131, 132, 133, 141, 157, 
158, 160, 161, 162, 163, 
171-172, 175-176, 185, 200, 
214. 
None. 
Totals 
8 
0 
22 
0 
Total 191 
.s 
) . ·-, 
. / 
/ 
'PABLE XX LISTENING SITUATIONS IN PUTTING ENGLISH TO WORK 
Gonv~rsations Totals 
Discussions 
Club ~1eetings 
Dra.1natization 
Reports 
Stories 
Announcements 
Descriptions 
Directions 
Explanations 
Vocabula.r,y Development 
Enunciation 
Inflection 
Pronunciation 
Poems 
Listening 
To Answers to Questions 
To Make Decisions 
P• 12, 14, 15, lS, 22, 25, 26, 
27, 29, 30, 31, 33, 40, 
4S-49, 50, 52, 53, 54, 55, 
56, 59, 60, 65, 67, 69, 71, 
75, 77, S6, S?, 96, 99, 101, 
102, 103, 106, 107, lOS, 
108-109, 114, 122, 123, 124, 
125, 127, 131, 132, 135-136, 
143, 145-146, 157-158, 159, 
165, 166, 169-170, 173, 179, 
1S1-182, 183, 194, 199, 201, 
22S-229, 230, 231, 234, 262, 
263, 267, 281, 282, 289. 
P• 13, 17, 21, 33, 37, 39, 61, 
63, 67, 114, 130, 132, 133, 
139, 146, 147, 166, 195, 268, 
269, 283, 286. 
P• 56, 57, 91, 277. 
P• 66, 146, 161, 166, 201, 232, 
240, 266, 277, 286. 
p. 20, 21, 45, 70, 132, 146, 232, 
251, 253, 266, 303. 
p. 47, 74, 238, 239, 240, 270, 
272, 287, 288. 
p. 19, 22-23, 35, 36, 63, 88, 107, 
109-110, 111, 130, 144, 160, 
161, 165, 190, 198, 199, 209, 
210..2ll, 214; 217-218, 219, 223, 
242,, 250, 262, 287, 300. 
72 
22 
4 
10 
11 
9 
28 
' 7• ' ' $ 
'TABLE XJC (cont.) LISTENING SITUATIONS IN PUTTING ENGLISH TO VKmK 
·To Write a Dictation 
To Correct Own Paper 
To Learn Correct Usage 
To Swmnarize 
P• 23, 8o, 81, 188, 256, 292. 
p.114, 154, 213, 218. 
P• 21, 36, 97, 104, 105, 113, 
137-138, 155,164, 167-168, 
189, 202-204, 215-216, 224, 
251-252, 259, 301, 303. 
None. 
Totals 
6 
4 
19 
0 
Total 185 
.. ! 
• 
CHAPI'ER IV 
sUMl-fARY AND CONCLUSIONS 
This study was set up to find out the amount of listening in-
struction offered by nine sixth grade language texts. The index and table 
of contents of each book were checked to locate listings of "Listening. 11 
The context was examined to determine the number of listening helps and 
the amount of measurement of listening ability and growth. 
An examination of the texts revealed twenty-one listening situa-
tions which were listed in eleven categorles. These situations are oppor-
tunities for pupils to gain information aurally rather than visually and 
were selected by the '~ter of this study regardless of whether or not the 
text stated listening as their purpose. 
Table I summarizes Listening Instruction and Shows thirty-eight 
listings of listening in the index and ten in the table of contents. Of 
these forty-eight situations thirty-eight are found in Building Better 
English and English Is Our Language. Three texts have no mention of 
listening in either index or table of contents and three have mentioned 
it once. · 
In the context of :&lilding Better English listening is men-
tioned thirty-four times. English Is Our Language and Improving Your 
,Language each have sixteen listening helps. One text mentions listening 
II 
II 
II 
II 
I 
only once in the entire book. The wide range of 1 - 34 listening helps 
in the context shows that some authors arc not aware of listening's place 
in the teaching of language. 
Not a.."le of the nine texts makes any attempt to measure pupils 1 
listening ability or growth although research shows that some educators 
have used remedial measures to increase listening ability, having first 
detennined the pupils 1 listening needs. 
Building Better English, with fifty-three of the 155 total items 
of Listening Instruction offered by all nine texts, shows the most 
11 pressure on listening as a factor in learning language. 
II Consciously or unconsciously Language texts contain oral lessons 
II ll tr.at are capable of improving pupils listening ability. The page by page 
I 
: analysis of the nine texts in this study revealed wide variations in 
1l 
II 
!i 
li 
I 
I 
II 
I' II I 
available listening situations as shown in Table xx. 
Valuable listening experiences through participation in conver-
sations and discussions were offered by all nine texts with Improving 
Your Language providing 100 of the 675 situations. This is interesting 
to note as these situations parallel many life experiences. 
Listening to answers to questions and to make decisions ranked 
second in total occurrence in all texts with a range of twenty to fifty-
three and a total of 310 listening and learning situations. 
Research shows the need to hear correct speech constantly in 
order to acquire the habit of speaking correctly. The nine texts pro-
vided 231 listening situations involving correct usage and each text was 
well represented. 
160 
) ' 
I' 
II 
II 
,, 
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The range of listening opportunities provided by club meetings, 
dramatizations, reports, and stories was 15-29 with a total of 185 situa-
tiona • 
. Although English Is CA.lr Language gave thirty of the total 123 
opportunities to increase vocabulary through listening, one text used 
this situation only five times showing a wide range of usage. 
Exa.tnplss of situations involving listening to correct own papers 
showed the widest range 0-45. Six texts paid little attention to this 
item while the remaining three books used it twenty-eight, twent~nine, 
and forty five times. 
All texts used poems as listening situations a total of 108 
times. 
Opportunities to listen to enunciation, inflection, and pro-
nunciation were rather evenly distributed throughout the nine books. 
Although each text gave two or more opportunities to listen to 
write a dictation no text gave more than eight of these opportunities. 
Use of the radio and public address system make listening to 
announcements, descriptions, directions and explanations essential in 
•od.ern life. In the nine texts there were only forty-two such listening 
situations although each text was represented at least three times. 
Conspicuous by their absence were the opportunities to listen 
in o~er to summarize material given orally. Building Better English 
gave three, and Improving Your Language one of the total of four of these 
situations. 
I 
[ Improving Your L~age, English Is Our Language, Language For ·~ 
~~============ = 
j! 
I! 
Jl 
Daily Use, and Building Better English gave the most listening situations, 
' their total being over 50% of the 1926 situations in the nine texts. 
It is clear that some texts are providing opporttmities for pupils 
to learn through listening in order ' to prepare for life situations where 
they will have occasion to listen to learn at least as often as they will 
read to gain information. This is proved by th~ number of opportunities 
pupils are given in the nine texts to listen to conversations, discussions, 
answers to questions, and to make decisions. 
The writer would like to see in language text books many listen-
ing situations involving announcements, des criptions, directions, expla.na-
tions, and opportunities to summarize any oral material. The need for 
practice on such is evident in every day life. 
Language texts can do more t o improve listening skill by: 
1. Making pupils aware of how listening helps them to gain 
information, 
2. Providing a measure of individual listening ability, 
3. Furnishing remedial work to i.."lcrease listening skill, 
4. Giving maqy purposeful listening situations. 
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